
I. Executive Summary 

The Bridge the Gap Project provided best practice training, curriculum and community 

support to students from under-resourced backgrounds, to successfully navigate systems 

of higher learning.  Community college faculty and staff were also provided with training 

opportunities to enhance understanding of low-income students and improve retention 

rates.  Throughout the two-year funding period a three-pronged approach was employed 

to:   

 Increase retention rates for 100 students who are low-income, first generation, 

disabled and/or ABE/GED referrals through innovative, credited curriculum 

and an on-campus Circles® initiative to enhance their social capital. 

 Affect 50 faculty and administrative personnel’s thinking, teaching and service 

paradigms by providing 30 hours (three, 10 hour events) of poverty simulations 

and Bridges Out of Poverty training to both Walla Walla Community College 

(WWCC) faculty and staff and representatives from a minimum of one other 

community college and one other Community Action Partnership (CAP) 

organization in Washington. 

 Tailor the Bridge the Gap Project to generalize its strategies and replicate its 

success at other college campuses. 

The Bridge the Gap Project was successful in meeting a majority of outcomes and 

milestones during the two year funding period. A total of 98 students were recruited and 

enrolled with 75 students from under-resourced backgrounds successfully completing the 

Investigations into Economic Class offered during the 2010-2012 academic years. In 

addition, 67 faculty and staff completed 60 hours of poverty simulation and Bridges out of 

Poverty training. Retention data from the 5 classes conducted suggests there was a 3% 

greater retention for students enrolled in the Investigations into Economic Class course as 

compared to the traditional studies skills class. 

II. Progress on Outcomes and Milestones  

Appendix A – Please see Appendix A for details on progress against outcomes and 

milestones for the two year funding period. 

III. Implementation Successes 

During the 2010-2012 academic years, six (6) Bridges Out of Poverty seminars and six (6) 

Poverty Simulations were planned and executed. Participants were WWCC college 

faculty/staff (including 8 WA CAP staff and 2 WA Community College faculty/staff from 

Skagit County) and more than 200 WWCC students. Community members also 



participated in each of the seminar/simulations conducted. Seminar and simulation 

participants reported enhanced awareness of and knowledge about the hardships 

associated with poverty.  Additionally, Skagit Valley Community College and Skagit 

Valley Community Action Partnership have expressed interest in collaborating to 

replicate the program in Mt. Vernon, WA with assistance from the Center to End Poverty 

and the Gates Foundation.  This is a promising indicator toward our future goal of 

statewide replication. 

A desired outcome of the project is that retention rates for the Investigations into 

Economic Class cohort will increase by twenty (20) percentage points. This ambitious 

goal is intended to lead to substantial retention improvements at comparable community 

college campuses. Yearly retention data for the 2010-2011 academic year indicate that a 23 

percentage point increase has been attained for Investigations participants as compared 

to the Washington State Community College system. The Investigations class shows a 

68% yearly retention rate as compared to 45% yearly retention rate for the comparison 

group.  Investigations classes conducted during the 2011-2012 academic year show a 57% 

yearly retention rate as compared to a 42% yearly retention rate for the comparison 

group.  The retention data below reflect the quarterly retention results from the 5 

Investigations into Economic Classes and traditional study skills courses (comparison 

class) conducted during the 2010-2012 academic years. 

 77% (75 out of 98 students) completed the Investigations into Economic Class 

curriculum as compared to; 

 74% (53 out of 72 students) completed the traditional study skills curriculum. 

The Investigations class showed a 77% quarterly retention rate and the comparison group 

showed a 74% quarterly retention rate at the project’s end. This outcome reveals a 3% 

greater quarterly retention over a 5 quarter period for students attending the 

Investigations course than those attending the traditional study skills/strategies classes. 

Demographic data collected from both groups of students reveals similarities across 

several demographic variables. Please see the evaluation section for demographic data 

tables. 

 

Support service incentives were offered to Investigations into Economic Class participants.  

The below information represents incentives distributed throughout the funding period. 

 (1,040) gas cards provided to 98 students to enable them to get to school and 

maintain attendance ($10.00 per card) 

 (1,050) hours of child care provided to 51 unduplicated children of families 

enrolled in the Investigations class. 



 (873) individual meals served to 98 unduplicated Investigations class 

participants and their 51 unduplicated children in child care. 

 ($2,450.00) dollars in free credit provided to 98 students who enrolled in the 

Investigations course ($25.00 per credit) 

 (98) free textbooks provided to 98 students ($35.00 per book) 

 

IV/V.  Implementation Challenges and Risks/Strategic Lessons Learned 

Our proposal highlighted three specific challenges.  These challenges are re-stated below 

along with a detailed description of how each challenge is being addressed.  

Challenge #1: Recruitment of faculty and staff to Bridges Out of Poverty seminars has 

been difficult. 

The program has encountered challenges in gathering larger groups of faculty/staff for 

day-long trainings. However, a three-pronged approach to seminar recruitment was 

developed. We were able to: 

 Integrate Bridges Out Poverty Seminars and Poverty Simulations with the 

existing faculty/staff training structure.  Faculty/staff received Professional 

Improvement Units (PIU’s) and a Continuing Education Unit (CEU) for 

participating in the offered seminars/simulations.  This provided faculty/staff 

with a dual purpose opportunity to complete requirements to show evidence of 

continued learning to support evaluation processes such as promotion and 

tenure. 

 Increase the number of Bridges Out of Poverty Seminars and Poverty 

Simulations offered from three (3) events to six (6).  Two of the events were 

held in partnership with the Lewis-Clark State College Student Success 

Program in Lewiston, Idaho funded through the J.A. & Kathryn Albertson 

Foundation.  This collaboration provided the event with more participants, 

access to free facilities and match dollars for both projects. 

 Provide a Bridges Out of Poverty Seminar and Poverty Simulation at a campus-

wide in-service event.  On September 15, 2011 a seminar/simulation experience 

was conducted at the WWCC main campus.  The event was well attended with 

43 faculty and staff members participating and 20 students and community 

member volunteers who helped to implement the simulation. In addition, top 

administrative personnel, including several department chairs and Marleen 

Ramsay, Vice-President of Instruction.  The President of the College, Dr. Steven 

Van Ausdle attended the hosted luncheon.  



Challenge #2: Recruitment of students to this voluntary program has been difficult 

without added incentives.  

The recruitment process has been successful with 98 students recruited and enrolled over 

a 5 quarter period.  This success is mainly attributed to the support services and 

incentives offered including a free credit, a free textbook, free childcare and gas cards for 

participants along with the direct, person-to-person recruitment approach used by the 

Campus Coordinator and the Bridge the Gap Director along with the reputation 

regarding the impact of the class proliferated by students who had successfully completed 

the Investigations course. 

Challenge #3: It has been difficult to complete the number of planned Community 

Circles® and maintain student participation. 

As a result, the WWCC Circles® initiative has moved through 3 different models during 

the funding cycle.  

 Initially, Investigations students participated in the LC Valley Circles® initiative 

(included 4 student participants). This model did not receive strong participation 

because students were not familiar with the LC group and they expressed a desire 

to have the Circles® initiative available on campus. 

 In response to student feedback, Circles® was then offered 1 hour prior to the 

Investigations class (included 10 student participants).  This model proved to 

detract from class work. 

 The third and current model is Outcome Circles®.  This small group model 

involves a group of students and volunteers meeting together to assist students in 

achieving their goals.  The current iteration has been well received by students. 

Students report feeling supported in working toward their educational and 

employment goals. Students also report feeling more connected to the community 

since learning of resources available to them and being introduced to potential 

contacts to support future educational and employment aspirations. The Outcome 

Circles® group started with 7 student participants and all 7 students have remained 

involved with their volunteers over the six months that the model has been in 

place.  

 Faculty/staff, student and community member recruitment efforts are ongoing. A 

total of 18 volunteers have been recruited and have participated in some version of 

the Circles® initiative. Currently, there are 8 volunteers working with Outcome 

Circles® to offer support and guidance to students. 

 

 



 

 

VI. Evaluation 

An external evaluator from Washington State University began working on the Bridge the 

Gap (BTG) project during the summer of 2011.  The evaluator collaborated with BTG 

project staff to review and enhance data collection efforts to assess each component of 

the project (e.g. Investigations into Economic Class/comparison study skills class, Bridges 

Out of Poverty seminars/simulations etc.) throughout the funding period. Quantitative 

data representing activities conducted during the 2010-2012 academic years have been 

compiled and analyzed with SPSS software. 

 Demographic Data 

A comparison of self-reported data from participants in the Investigations into Economic 

Class (n=97) and the comparison study skills class (n=41) reveals similarities across key 

demographic variables (e.g. first generation student, financial aid recipient etc.). 

Therefore, participants are representative of the geographic area and the traditional study 

skills class is a viable comparison/control group. As illustrated in the demographic data 

tables below, Investigations into Economic Class participants are low-income, first 

generation and/or referred from Adult Basic Education (ABE)/General Educational 

Development (GED).  Please see below for additional information. 

 

▪All student participants (Investigations & Traditional Comparison) fell under 200% federal poverty guideline

U.S. Citizen

Participant Type Yes No Yes No Yes No Yes No  Yes No Yes No

Investigations Class 4% 96% 99% 1% 72% 28% 13% 87% 26% 74% 2% 98%

Traditional 

Comparison Class 13% 87% 100% 0 71% 29% 10% 90% 7% 93% 5% 95%

Participant Type Yes No Yes No Yes No White Other Male Female

Investigations Class 13% 87% 29% 71% 20% 80% 81% 19% 23% 77%

Traditional 

Comparison Class 5% 95% 22% 78% 14% 86% 80% 20% 41% 59%

Participant Type 0-10 11-15 21-25 26-30 31-35 36-40

Investigations Class 68% 7% 3% 2% 4% 4%

Traditional 

Comparison Class 56% 8% 8% 5% 0% 5%

▪Investigations data reflects 5 classes conducted during the 2010-2012 academic years.
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Bridges Out of Poverty Seminar/Simulation Data 

Data were also collected to assess six (6) Bridges Out of Poverty seminars (n=226) and six 

(6) Bridges Out of Poverty simulations (n=300). A 5-point scale (1=Low to 5=Excellent) 

was used to assess Bridges Out of Poverty seminar participants’ (faculty/staff, students 

and community residents) understanding of poverty and related concepts (e.g. unspoken 

cues and behaviors of families in poverty, causes of poverty etc.). On average, scores 

increased by a minimum of 1.09 points in year one and .63 points in year two. Though 

some optimism is warranted for these observed differences, the evaluator advises caution 

for the interpretation of these data due to the data collection method utilized during the 

initial year of the project. Specifically, the retrospective self-reported data may be 

artificially inflated since participant perceptions were not assessed before partaking in the 

seminar experience.  During year two, surveys were administered prior to the facilitation 

and at the conclusion of seminars.  This method of data collection is consistent with 

pre/post test design, and is likely to be a more accurate reflection of participant 

understanding of poverty and related concepts.  Accordingly, the difference between 

Average Change in Scores among year one and year two highlights the aforementioned 

inconsistency (See Appendix B). An Estimated Before Mean (for year one) was 

calculated by taking the difference between the year one After Mean and the Average 

Change in Score for year two.  This calculation offers an approximation of participant 

understanding of poverty and related concepts prior to engaging in the seminar 

experience. The below graphs reflect the data described above. Detailed data tables are 

provided in Appendix B.  

 



 

▪Seminar participants (faculty/staff, students and community members) showed an increase in understanding of 
poverty and related concepts. On average, scores increased by a minimum of 1.09 points in year one and .63 in 
year 2. The fluctuation in scores may be attributed to the retrospective self-reported data collected during the 
initial year of the project.  
▪In year two, surveys were administered prior to the facilitation and at the conclusion of seminars. Therefore, 
year two scores are likely to be a more accurate reflection of participant understanding of poverty and related 
concepts. 
▪Detailed data tables are provided in Appendix B. 

 

▪The estimated Before Mean (for year one) was calculated by taking the difference between the year one After 

Mean and the Average Change in Score for year two. This calculation offers an approximation of participant 

understanding of poverty and related concepts prior to engaging in the seminar experience. 

▪Detailed data tables are provided in Appendix B. 
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A 4-point scale (1=Strongly Disagree to 4=Strongly Agree) was used to assess the 

perceptions of simulation participants regarding the causes and conditions related to 

poverty. Data from year one and year two indicate that perceptions changed in a 

favorable direction after the simulation experience. This was true of all measures except 

“There are additional emotional costs associated with being poor in America.” Similar to 

the seminar data, the evaluator expects that variations in scores for simulation data are 

associated with the implementation of the pre/post test design for simulations conducted 

in year two. This is evident in the Average Change of Scores table (see Appendix B). An 

Estimated Before Mean (for year one) was calculated by taking the difference between 

the year one After Mean and the Average Change in Score for year two. This 

calculation provides an estimate of participant perceptions of the causes and conditions 

related to poverty prior to partaking in the simulation experience. The below graphs 

reflect the data described above. Detailed data tables are provided in Appendix B. 

 

▪Overall, simulation participant (faculty/staff, student and community member) perceptions regarding the causes 

and conditions related to poverty changed in a favorable direction after the simulation experience. 

▪ The fluctuation in scores among year one and year two may be attributed to the retrospective self-reported data 

collected during the initial year of the project. 

▪In year two, surveys were administered prior to the facilitation and at the conclusion of seminars. Therefore, 

year two scores are likely to be a more accurate reflection of participant understanding of poverty and related 

concepts. 

▪Detailed data tables are provided in Appendix B. 
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▪The estimated Before Mean (for year one) was calculated by taking the difference between the year one After 

Mean and the Average Change in Score for year two. This calculation offers an approximation of participants 

perceptions of the causes and conditions related to poverty prior to engaging in the simulation experience.   

▪Detailed data tables are provided in Appendix B. 

 

Self-Efficacy Data 

Self-efficacy measures were devised and provided to BTG project staff at the conclusion of 

the initial year of funding. Although BTG project staff intended to gather self-efficacy at 

the onset and conclusion of the Investigations into Economic Classes conducted in year 

two, data is only available for the final class.  BTG project staff experienced unanticipated 

implementation challenges in administering the self-efficacy survey for the other courses. 

The data available for the final class indicated that involvement with the Investigations 

into Economic Class positively impacted self-efficacy scores among participants. On 

average, scores improved by a minimum of .82 points on a 5-point scale (1=Strongly 

Disagree to 5=Strongly Agree). 
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VII. Intellectual Property –N/A 

 

VIII. Organizational Capacity 

Please see the Project Budget Narrative for information on increases made to the Center 

to End Poverty’s capacity in year 2. 

IX. Financial Report 

Please see attached Final Financial Report. 

X. Project Budget Narrative 

With a budget of $150,000 in Gates Foundation monies and $450,000 in community 

match dollars proposed for this two-year school and community collaboration project, 

Bridge the Gap spent $150,000 in Gates Foundation monies and leveraged $560,384 in 

community match.  A description of the budget variances are below.  

Variances under Project Revenue -There is a positive variance of 110,384 in revenue as the 

Center to End Poverty secured $75,000 in Paul Allen Foundation monies and $75,000 in a 

sub-contract through Lewis-Clark State College’s,  J.A. & Kathryn Albertson Foundation 

grant. These monies helped support several school and work retention efforts on behalf of 

under-resourced individuals and families, at the very heart of the Center to End Poverty’s 

“Pipeline to End Poverty” initiative and provided additional facility, staff and 

administrative capacity to the Bridge the Gap project.   

Variances under Project Expenses – The Bridge the Gap Project was able to show a 

significant negative variance of $77,479 in personnel and fringe benefits expenses by 

initially hiring one director on a part-time basis and then independently contracting with 

Measure # Respondents Before Mean After Mean 

Average Change 

in Score

I feel I can use my education to compete for a well-paying job 12 3.17 4.83 +1.67

I feel I can use my personal experience (skills) to compete for a 

well-paying job 11 3.45 4.73 +1.27

I feel I can use the vocabulary/language skills needed for the 

workplace setting 11 3.55 4.36 +.82

I feel I can use the negotiation skills needed for the workplace 

setting 11 3.64 4.45 +.82

I feel I can use my knowledge of economic class rules in a variety 

of settings 11 3.09 4.45 +1.36

                                                                         Self-Efficacy Data Investigations Class 5

▪Data reflects Invesigations participants enrolled in the 5th class. Survey data was collected prior to the onset & at the conclusion of the 

course

▪A Likert scale was used to assess each measure ranging from 1 = Strongly Disagree to 5= Strongly Agree



that director and four other Doctoral and Masters Degree level professionals on campus 

and in the community interested in participating in this impactful program for the 

second year. These additional monies, along with the negative variance of $62,986 in 

licensing, professional fees, marketing & website, evaluation and indirect cost 

expenses were used to provide food, child care, gas cards, a class credit and textbooks to 

under-resourced college students. These wraparound services were vital for the initial 

success of class recruitment and the on-going retention of the students participating in 

the transformational Investigations into Economic Class course. These extra dollars also 

went to providing six (6) poverty simulations and Bridges out of Poverty seminars for 67 

Walla Walla Community College faculty and staff, over 200 students and community 

members.  These dollars also covered the costs of pursuing a successful Circles® model for 

the project, which included staffing, materials, and additional community ally 

recruitment. Additionally, outside evaluation costs were lessened by contracting with the 

project director to provide data collection and on-the-ground liaison support for the 

outside evaluation team. 

XI. Sustainability Plans 

Efforts are underway to incorporate the Investigations into Economic Class course into 

WWCC’s regular course offerings.  This will enable students enrolled in the course to 

receive more credit hours (currently students receive 1 credit).  The increased credit hours 

will also make the course eligible to be paid with financial aid. Therefore, a payment 

mechanism will be established to support ongoing course offering without grant funds. 

Campus staff predict that this class will be a part of their regular, on-going course 

offerings by the Winter 2012 Quarter.  

Two dynamic college staff members are trained and certified in the Bridges Out of 

Poverty curriculum.  These staff members will provide additional opportunities for 

existing and new faculty and staff to be oriented to the hidden rules of economic class 

through Bridges Out of Poverty seminars and simulations without additional grant funds. 

Eight (8) faculty, staff and community members have been recruited to act as Allies in the 

Circles® initiative. This in-kind donation of time supports the overall project 

infrastructure without grant funds. 

XII. Success Story – Personal Blog Entry 

Living in poverty...  
Today I took part in a Poverty Simulation at WWCC. A Poverty Simulation is when one 
group of people try to live one month in the life of a family in poverty. Another group 
represents the community around them, school police, social services, grocery store, 



bank, employer...etc. The first group "lives" 4- 15 minute weeks and tries to work, take 
care of children and/or disabled adults and provide for their family and themselves with 
extremely limited resources. The role of the community group is to offer support (if asked 
for) and real life road bumps that for people in poverty may be devastating. 
 
When I signed up to be a part of the simulation, I wasn't sure what it was or what my role 
was to be. I never realized how much I would learn.  
 
Matt and I, for all intents and purposes are living below the poverty level. If it weren't for 
Mom and Dad being willing to share their home with us and the kids, our life would be 
much different. 
 
I can vividly remember in the early years of our marriage, I would go without food so our 
children could eat. I remember having the phone or the power cut off because we 
couldn't pay. I remember having to skip paying a bill just to put food on the table or pay 
the rent.  The irony is, because Matt was working and making "just enough" money, we 
didn't qualify for childcare or housing help, so it would not have been worth it for me to 
work because it would have taken more than my paycheck to pay for day care.  
 
Today was interesting but I think there are some aspects of living in poverty that cannot 
be conveyed in an hour long simulation. The constant fear and stress of never having 
enough money. The embarrassment of having to go to someone else to help you provide 
for your own children. The phone ringing off the hook from creditors calling and your 
mailbox stuffed with past due notices. Or how, even the people who are supposedly there 
to "support" and "help" you treat you like you are less than worthy, lazy and stupid. I have 
been treated this way and it left me feeling worthless and embarrassed. 
 
In watching and listening to the other participants who tried to live in poverty, I became 
empowered. 

 
Being on the other side of the coin and not being able to help the way I would have liked 
to gave me the determination to give my children the opportunities to gain skills and 
learn how to live responsibly so that hopefully, they don't repeat the same mistakes I 
made. 

 
Poverty is a very real problem in our country. It affects men, women, and children. It 
doesn't care what color your skin is or what your primary language is. It doesn't care if 
you grew up with money. Nearly everyone is a few steps away from being in poverty. 
 
Today I learned not to judge a book by its cover and to treat others as you would want to 
be treated. 
 

Posted by Dawn Noele Hull 



XIII. Reports/Publications  

The BTG project was featured in the April/May 2012 edition of In Practice published by 

the College Achievement Alliance. View the article at: 

http://www.collegeachievementalliance.com/Results/files/InPractice02.pdf. 

 

XIV. Foundation Relationship 

The Center to End Poverty has a positive working relationship with the Bridges out of 

Poverty foundation representative, Ken Thompson. On April 5th and 6th, 2012, Ken arrived 

for a site visit and was able to participate in an Investigations class with twenty students, 

a poverty simulation and seminar with faculty and staff, and was able to individually 

interview and hear from CAP staff, WWCC faculty and staff and Investigation students. 

He chose a wonderful time to visit us and was able to get a full picture of the foundational 

and transformational work that the Bridge the Gap project is all about. Thank you Ken! 

http://www.collegeachievementalliance.com/Results/files/InPractice02.pdf


Appendix A Bridge The Gap – Results to Date 2012 

 
 

 

Intended Outcomes 

 

Proposed Project Milestones 

 

Actual Project Outcomes 
 

 

 

 

WWCC faculty/staff will report a change in 

the way they think about and teach/serve 

low-income students. 

 

 

 

▪30 WWCC and WA CAP faculty/staff will 

complete 10 hours of Poverty Simulation and 

Bridges Training.* 

▪90% of faculty/staff will report a change in the 

way they think about people and students in 

poverty. 

▪ 80% of faculty/staff will report a change in the 

way they teach and/or serve under-resourced 

students. 

Status: Goal Met 

▪67 faculty/staff have completed 10 hours of training 

(including 8 WA CAP staff and 2 WA Community 

College faculty/staff from Skagit County).  

▪More than 200 WWCC students also participated in 

Poverty Simulations and Bridges Seminars. 

Status: Goal Unmet 

▪Although a nationally recognized electronic survey 

was administered to determine how thinking, 

teaching and serving under-resourced students may 

have changed only 24 surveys were completed. 

Due to insufficient data, project staff are unable 

assess the percent to which faculty/staff thinking, 

teaching and servicing under-resourced students 

may have changed. The survey administered is 

attached along with a summary report of 

respondents (n=24) understanding of key concepts.  

 

 

The Center will provide poverty simulation 

experiences and Bridges Out of Poverty 

training to WWCC faculty/staff, Community 

Action organizations and representatives from 

community colleges located in WA state. 

 

 

 

 

 

 

 

 

 

 

 

▪3 Bridges Seminars and Poverty Simulations will be 

offered to WWCC faculty/staff, Community Action 

organizations and at least 1 additional WA state 

community college faculty/staff and students. 

▪WWCC and WA CAP will increase capacity to 

provide future Bridges training by sending 2 

faculty/staff to national training to become 

certified. 

 ▪Representatives from at least 1 additional 

community college and 1 WA CAP will receive 

Bridges training to initiate statewide replication. 

 

Status: Goal Met 

▪6 Bridges Seminars and 6 Poverty Simulations were 

conducted for WWCC faculty/staff, Community 

Action organizations and Skagit County Community 

College. 

Status: Goal Met 

▪2 WWCC faculty/staff members have attended 

national training and are certified Bridges Out of 

Poverty trainers.  

Status: On Track   

▪Okanogan WA CAP intends to offer Poverty 

Simulations and Bridges Seminars in fall 2012. At least 

one CAP representative will attend Bridges training 

and become certified. 
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A minimum of 100 under-resourced** students 

will be trained and equipped to navigate 

systems of higher learning and to understand 

and adapt to middle class community norms 

to move out of poverty. 

 

 

 

 

 

 

▪The Center and WWCC will co-teach a new, 

strength-based curriculum to under-resourced 

students interested in moving out of poverty. 

▪The Center and WWCC will train and equip at 

least 100 under-resourced students to navigate 

systems of higher learning and middle class, 

community norms.  

▪80% of student participants will report a change in 

attitude, behaviors and school success and 

completion. 

Status: Goal Met 

▪Through ongoing collaborations between the 

Center and WWCC, the Investigations curriculum 

has been offered to under-resourced students 

interested in moving out of poverty. The Center and 

WWCC have co-facilitated the curriculum over 5 

quarters during the 2010-2012 academic years. 

Status: Goal Unmet 

▪98 students were recruited and enrolled in the 

Bridging the Gap and Investigations into Economic 

Class course over 5 quarters. A total of 75 students 

were retained and completed the course. 

Consistent with the curriculum, students were 

provided with knowledge and skills to enable 

participants to navigate systems of higher learning, 

middle class and community norms. 

▪At the conclusion of each quarter student 

participants formally and publically communicated 

their personal learning experience and future 

aspirations. A DVD of this experience is included with 

this report. *** 

 

 

 

 

Bridge the Gap partners will provide co-

instructors, advisors and recruiters for a 

credited class titled Bridging the Gap and 

Investigations into Economic Class course. 

 

 

 

 

 

 

 

 

 

 

 

 

▪A certified, experienced Center staff member will 

teach the class and introduce curriculum to 

WWCC faculty for a minimum of 5 quarters. **** 

▪WWCC’s Investigations co-facilitator will report 

95% competency and fidelity in teaching the 

model and will become a certified trainer. 

 

Status: Goal Met 

▪2 WWCC faculty/staff members have completed 

national training and are certified as Bridges out of 

Poverty trainers to ensure fidelity to the model. 2 

faculty/staff members are also trained as co-

facilitators.  

▪CAP center representatives provided training and 

support for all five quarters. 

Status: Goal Met 

▪5 courses were successfully completed during the 

2010-2012 academic years. 

▪Efforts are underway to integrate the Investigations 

class into WWCC’s regular curriculum offerings 

beginning with the winter 2012 quarter. This will 

enable students to receive additional credits and 

financial aid for enrolling in the course. 
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100 under-resourced students will voluntarily 

enroll in and complete the  Investigations 

class which utilizes a strength-based 

approach to: 

▪learn the hidden rules of economic class 

▪adapt communication methods and 

discourse 

▪navigate middle-class driven educational 

systems and community norms and move out 

of poverty 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

▪A minimum of 100 under-resourced students will 

complete the Investigations class and will report 

greater self-efficacy in completing their education 

by the end of year 2. 

▪Retention rates for this cohort will improve by 20 

percentage points (from 40% to 60%) 

 

 

Status: Goal Unmet 

▪A total of 98 under-resourced students were 

recruited and enrolled into the Investigations into 

Economic Class offered during the 2010-2012 

academic years. A total of 75 under-resourced 

students completed the Investigations class during 

the 2010-2012 academic years. Self-efficacy data 

was collected prior to the start of the fifth 

Investigations course and at the conclusion of the 

course. On average, self-efficacy scores on all 

measures improved by a minimum of .82 points after 

completing the Investigations class. Please see 

Appendix B for details on self-efficacy measures and 

pre/post scores. ***** 

Status: Goal Met 

▪Yearly retention data (2010-2011 academic year) 

indicate a 20 percentage point increase in retention 

over the Washington State Community College 

system. The Investigations class shows a 68% yearly 

retention and the comparison group shows a 45% 

yearly retention rate. Investigations classes 

conducted during the 2011-2012 academic year 

show a 57% yearly retention rate as compared to a 

42% yearly retention rate for the comparison group.    

▪The Investigations class shows a 3% greater 

quarterly retention (77% Investigations, 74% 

comparison group) over a five quarter period for 

students participating in the Investigations class as 

compared to students attending the traditional 

study skills/strategies classes. 
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A unique and transformational support 

network of volunteer students, faculty/staff 

and community members will provide Bridge 

the Gap student participants with bonding 

and bridging social capital through the 

initiation of an on-campus Circles® Initiative. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

▪Community Action Partnership consultants will 

provide training, technical assistance and fidelity 

checks to Bridge the Gap partners in establishing 

the first on-campus campaign. 

▪A minimum of 75% of student participants will 

partake in the Circles® in an effort to build social 

capital through a concerted community effort to 

move participants out of poverty.  

▪Retention rates for student participants 

completing both the Investigations class and 

Circles® will improve by 30 percentage points 

(from 40% to 70%). 

 

 

 

 

Status: Goal Unmet 

▪The WWCC Circles® initiative has moved through 

three different models during the funding cycle. 

Initially, Investigations students participated in the LC 

Valley Circles® initiative (included 4 student 

participants). This model did not receive strong 

participation because students were not familiar 

with the LC group and they expressed a desire to 

have the Circles® initiative available on campus. In 

response to student feedback, Circles® was offered 

1 hour prior to Investigations class (included 10 

student participants). This model proved to detract 

from class work. The third and current model is 

Outcome Circles®. This small group model involves a 

group of students and volunteers meeting together 

to assist students in achieving their goals. The current 

iteration has been well received by students. The 

Outcome Circles® group started with 7 student 

participants from various Investigations classes and 

all 7 students have remained involved with their 

volunteers over the six months that the model has 

been in place. 

▪A total of 72 students have been invited to 

participate in Circles® during the 2010-2012 

academic years. 

▪Due to the aforementioned implementation 

challenges, student participation has been 

inconsistent and therefore the expected retention 

rates have not been achieved.  
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Center and CAP staff will provide initiation 

infrastructure, implementation training and 

technical assistance and 

participant/volunteer recruitment assistance 

to WWCC campus coordinator to establish 

and independent and sustainable, on-

campus Circles® Initiative. 

 

 

▪Bridge the Gap partners will begin building 

coalition infrastructure and recruiting student, 

faculty/staff and community volunteers to 

establish a weekly Circles® Campaign on the 

WWCC campus. 

▪WWCC Coordinator will report the establishment 

and stability of weekly Circles® meetings and an 

average weekly attendance rate of 80% by 

participants and volunteers. 

▪75% of Circles® participants will show measurable 

improvement in development/attainment of 11 

resource areas (e.g. finance, education etc.) and 

report a greater connectivity to the community. 

Status:  Goal Unmet 

▪The Outcome Circles® model takes place twice 

monthly for the 7 students and the volunteers that 

support them in reaching their goals. Attendance 

has not been as strong as originally hoped, but the 

students who consistently attend have made 

progress toward their personal goals.  Specifically, 

students report feeling supported in working toward 

their educational and employment goals. Students 

also report feeling more connected to the 

community since learning of resources available to 

them and being introduced to potential contacts 

for future job and educational goals.****** 

▪Faculty/staff, student and community member 

recruitment efforts are ongoing. A total of 18 

volunteers have been recruited and have 

participated in some version of the Circles® 

initiative. Currently, there are 8 volunteers working 

with Outcome Circles® to offer support and 

guidance to students. 

 

*A total of 50 WWCC and CAP faculty and staff will complete 10 hours of Poverty Simulation and Bridges Training offered during the 2 year funding 

period.   

**Under-resourced students are TRiO eligible, below 200% poverty.                                   

*** Quantitative measures to assess changes in attitudes, behaviors and school success/completion among student participants were not 

established or implemented. 

****5 Investigations classes will be conducted over 5 quarters during the 2 year funding period. 

*****Pre and post self-efficacy data is only available for the final Investigations class due to data collection inconsistencies. 

******Statements reflect anecdotal data provided by project staff. 
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                                                                                          Bridges out of Poverty Seminar Data Year 1                                                                                                             

Measure # RespondentsBefore MeanAfter Mean 

Average Change 

in Score

My understanding of what poverty is like in my community (Graph Item A) 110 2.97 4.06 +1.09

My understanding of the many causes of poverty (Graph Item B) 110 2.80 4.09 +1.29

My understanding of unspoken cues & behaviors of families in poverty, 

middle class & wealth (Graph Item C) 110 2.34 4.01 +1.67

My understanding of the uses of casual & formal registers of language    

(Graph Item D) 110 2.30 3.91 +1.61

My understanding of the family structure for people in generational poverty 

(Graph Item E) 109 2.70 3.97 +1.27

My understanding of how being stuck in poverty is related to missing 

resources (Graph Item F) 109 2.87 4.18 +1.31

▪Seminar participants (faculty/staff, students & community members) showed an increase in understanding of poverty & related concepts. On average 

participant scores increased by 1.09 points on a 5-point scale.

▪Data reflects 3 seminars conducted during year 1                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                        

▪A Likert scale was used to assess each measure ranging from 1=Low to 5=Excellent                                                                                                                                                                              

▪# of respondents not reflective of total seminar participants 

Measure # RespondentsBefore MeanAfter Mean 

Average Change 

in Score

My understanding of what poverty is like in my community 118 3.07 3.70 +0.63

My understanding of the many causes of poverty 118 3.19 3.98 +0.78

My understanding of unspoken cues & behaviors of families in poverty, 

middle class & wealth 119 2.82 3.89 +1.08

My understanding of the uses of casual & formal registers of language 117 2.54 3.88 +1.34

My understanding of the family structure for people in generational poverty 119 2.73 3.85 +1.12

My understanding of how being stuck in poverty is related to missing 

resources 119 2.96 4.09 +1.13

▪Consistent with year 1 data, seminar participants (faculty/staff, students & community members) showed an increase in understanding of poverty and 

related concepts. On average participant scores increased by .63 points on a 5-point scale.

▪A Likert scale was used to assess each measure ranging from 1=Low to 5=Excellent                                                                                                                                                                              

▪# of respondents not reflective of total seminar participants 

▪Data reflects 3 seminars conducted during year 2                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                        

                                                                                           Bridges out of Poverty Seminar Data Year 2
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Measure

Average 

Change in 

Score - Year 

1

Average 

Change in 

Score - Year 

2

Difference in 

Average Change in 

Score

My understanding of what poverty is like in my community +1.09 +0.63 0.46

My understanding of the many causes of poverty +1.29 +0.78 0.51

My understanding of unspoken cues & behaviors of families in 

poverty, middle class & wealth +1.67 +1.08 0.59

My understanding of the uses of casual & formal registers of 

language +1.61 +1.34 0.27

My understanding of the family structure for people in 

generational poverty +1.27 +1.12 0.15

My understanding of how being stuck in poverty is related to 

missing resources +1.31 +1.13 0.18

Bridges out of Poverty Seminar Data - Comparison of Change in Score Means

▪Retrospective survey data may have accounted for artificial inflation of means for year 1. Year 2 survey data was collected 

using a pre/post test design.

Measure

After Mean  

Year 1

Average 

Change in 

Score Year 2

Estimated Before 

Mean Year 1

My understanding of what poverty is like in my community 4.06 +0.63 3.43

My understanding of the many causes of poverty 4.09 +0.78 3.31

My understanding of unspoken cues & behaviors of families in 

poverty, middle class & wealth 4.01 +1.08 2.93

My understanding of the uses of casual & formal registers of 

language 3.91 +1.34 2.57

My understanding of the family structure for people in 

generational poverty 3.97 +1.12 2.85

My understanding of how being stuck in poverty is related to 

missing resources 4.18 +1.13 3.05

▪The Estimated Before Mean Year 1 value represents the difference between the year 1 after mean and average change in score 

for year 2. The adjusted value provides an estimate of participant before means for year 1 if a pre/post test design had been 

implemented.

Bridges out of Poverty Seminar Data - Estimated Before Mean for Year 1
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Measure # RespondentsBefore MeanAfter Mean 

Average Change 

in Score

People are generally responsible for whether they are poor (Graph Item A) 174 2.29 1.87 -.42

People with low income do not have to work as hard because of all the 

services available to them (Graph Item B) 177 2.01 1.48 -.53

People get enough money to survive from welfare, food stamps & other 

social programs (Graph Item C) 172 2.10 1.56 -.54

There are additional emotional costs associated with being poor in 

America (Graph Item D) 176 3.09 3.48 +.39

Financial pressures faced by people with low income are no different than 

financial pressures faced by other Americans (Graph Item E) 175 2.12 1.74 -.38

▪A Likert scale was used to asses each measure ranging from 1=Strongly Disagree to 4=Strongly Agree

▪# of respondents not reflective of total simulation participants

                                                                                         Simulation Data Year 1

▪Data reflects 3 seminars conducted during year 1                                                                                                                                                                 

▪Participant (faculty/staff, students & community members) perceptions regarding the causes & conditions related to poverty changed in a 

favorable direction after the simulation experience except on measure #4. 

Measure # RespondentsBefore MeanAfter Mean 

Average Change 

in Score

People are generally responsible for whether they are poor 128 2.01 1.81 -.20

People with low income do not have to work as hard because of all the 

services available to them 130 1.62 1.43 -.19

People get enough money to survive from welfare, food stamps & other 

social programs 128 1.72 1.51 -.21

There are additional emotional costs associated with being poor in 

America 129 3.33 3.44 +.11

Financial pressures faced by people with low income are no different than 

financial pressures faced by other Americans 129 1.78 1.72 -.06

▪# of respondents not reflective of total simulation participants

                                                                                          Simulation Data Year 2

▪Data reflects 3 seminars conducted during year 2                                                                                                                                                                  

▪A Likert scale was used to asses each measure ranging from 1=Strongly Disagree to 4=Strongly Agree

▪Participant (faculty/staff, students & community members) perceptions regarding the causes & conditions related to poverty changed in a 

favorable direction after the simulation experience except on measure #4.
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Measure

Average 

Change in 

Score - Year 

Average 

Change in 

Score - Year 

Difference in 

Average Change in 

Score

People are generally responsible for whether they are poor -.42 -.20 0.22
People with low income do not have to work as hard because of 

all the services available to them -.53 -.19 0.34
People get enough money to survive from welfare, food stamps & 

other social programs -.54 -.21 0.33
There are additional emotional costs associated with being poor 

in America +.39 +.11 0.28
Financial pressures faced by people with low income are no 

different than financial pressures faced by other Americans -.38 -.06 0.32

Simulation Data - Comparison of Change in Score Means

▪Retrospective survey data may have accounted for artificial inflation of means for year 1. Year 2 survey data collected using a 

pre/post test design.

Measure

After Mean      

Year 1 

Average 

Change in 

Score Year 2

Estimated Before 

Mean Year 1

People are generally responsible for whether they are poor 1.87 -.20 2.07
People with low income do not have to work as hard because of 

all the services available to them 1.48 -.19 1.67
People get enough money to survive from welfare, food stamps & 

other social programs 1.56 -.21 1.77
There are additional emotional costs associated with being poor 

in America 3.48 +.11 3.37
Financial pressures faced by people with low income are no 

different than financial pressures faced by other Americans 1.74 -.06 1.80

Simulation Data - Estimated Before Mean for Year 1

▪The Estimated Before Mean Year 1 value represents the difference between the year 1 after mean and average change in score 

for year 2. The adjusted value provides an estimate of participant before means for year 1 if a pre/post test design had been 

implemented.



 

Walla Walla Community College  

Under-Resourced College Student 
Survey  

Results Summary 

Concepts  
 

Glossary of Terms  

Intergenerational transfer of knowledge (about higher education):  knowledge of 

aspects of higher education that is shared through personal stories, advice, explanations, 

warnings, etc., by family members who have college experiences 

Hidden rules: the unspoken understandings that cue the members of any particular group 

concerning expectations and behaviors 

Future stories: plans and hopes for the coming months and years -- beyond today 

Bridging social capital: individuals who can offer a link to new resources, as well as a 

bridge between the worlds of poverty and middle class. 

Resources: unique personal qualities gained from family, friends, communities, 

experiences, and the environment in general. 

Intervention: a strategy designed to interrupt actions and behaviors that are grounded in 

misunderstandings or inaccurate information  

Question: The impact of intergenerational transfer of knowledge about 

higher education on student success  

  count 
percentage 

n = 24  
  

Full understanding (5)  8  33.33   

Some understanding (3)  16  66.66   

Don't understand (1)  0  0.0     

  Total: 24    
Average Response: 3.66   s= 

0.96  



 

Question: The impact of future stories on student choices, resiliency and 

stability  

  count 
percentage 

n = 25  
  

Full understanding (5)  9  36.0   

Some understanding (3)  16  64.0   

Don't understand (1)  0  0.0     

  Total: 25    Average Response: 3.72   s= 0.98  

 

Question: The significance of the following statements: To survive in 

poverty, one must be very sensory-based and nonverbal. To survive in 

school, one must be very verbal and abstract  

  count 
percentage 

n = 25  
  

Full understanding (5)  7  28.0   

Some understanding (3)  16  64.0   

Don't understand (1)  2  8.0   

  Total: 25    
Average Response: 3.4   s= 

1.15  

 

Question: The relationship between a student’s ability to access and develop 

resources and success in college  

  count 
percentage 

n = 25  
  

Full understanding (5)  13  52.0   

Some understanding (3)  12  48.0   

Don't understand (1)  0  0.0     

  Total: 25    
Average Response: 4.04   s= 

1.02  

 

Question: The role of childhood mediation in student academic 

performance  



  count 
percentage 

n = 25  
  

Full understanding (5)  8  32.0   

Some understanding (3)  13  52.0   

Don't understand (1)  4  16.0   

  Total: 25    Average Response: 3.32   s= 1.38  

 

Question: The impact of emotional resources, emotional intelligences, and 

emotional memory banks on student success  

  count 
percentage 

n = 23  
  

Full understanding (5)  7  30.43   

Some understanding (3)  16  69.56   

Don't understand (1)  0  0.0     

  Total: 23    
Average Response: 3.6   s= 

0.94  

 

Question: The language resource, including registers of language, formal 

discourse patterns and story structure  

  count 
percentage 

n = 25  
  

Full understanding (5)  2  8.0   

Some understanding (3)  21  84.0   

Don't understand (1)  2  8.0   

  Total: 25    Average Response: 3.0   s= 0.82  

 

Question: The relationship between hidden rules behind money and student 

decisions  

  count 
percentage 

n = 24  
  

Full understanding (5)  4  16.66   

Some understanding (3)  16  66.66   

Don't understand (1)  4  16.66   



  Total: 24    Average Response: 3.0   s= 1.18  

 

Question: The relationship between a strong spiritual resource and student 

success  

  count 
percentage 

n = 25  
  

Full understanding (5)  5  20.0   

Some understanding (3)  17  68.0   

Don't understand (1)  3  12.0   

  Total: 25    Average Response: 3.16   s= 1.14  

 

Question: Epistemic, metacognitive, and sensory-based cognitive structures  

  count 
percentage 

n = 25  
  

Full understanding (5)  1  4.0   

Some understanding (3)  15  60.0   

Don't understand (1)  9  36.0   

  Total: 25    Average Response: 2.35   s= 1.11  

 

Question: The righting reflex and why it sometimes fails  

  count 
percentage 

n = 25  
  

Full understanding (5)  1  4.0   

Some understanding (3)  10  40.0   

Don't understand (1)  14  56.0   

  Total: 25    Average Response: 1.96   s= 1.17  

 

Question: It is important for me to promote the development of human and 

social capital (mentors, Circles Campaigns, etc.) for students on my 

campus.  

  count 
percentage 

n = 24  
  

Agree (5)  21  87.5   



Somewhat Agree (3)  3  12.5   

Disagree (1)  0  0.0     

  Total: 24    Average Response: 4.75   s= 0.68  

 

Question: There is a relationship between the courses and programs offered 

on campus and poverty issues.  

  count 
percentage 

n = 25  
  

Agree (5)  14  56.0   

Somewhat Agree (3)  11  44.0   

Disagree (1)  0  0.0     

  Total: 25    Average Response: 4.12   s= 1.01  

 

Question: The traditional expectation that students will mold themselves to 

the institution's expectations and norms is too big a leap for many under-

resourced students.  

  count 
percentage 

n = 25  
  

Agree (5)  12  48.0   

Somewhat Agree (3)  10  40.0   

Disagree (1)  3  12.0   

  Total: 25    Average Response: 3.72   s= 1.4  

 

Question: A student's knowledge of hidden rules is often equated with 

intelligence - or lack thereof.  

  count 
percentage 

n = 25  
  

Agree (5)  12  48.0   

Somewhat Agree (3)  9  36.0   

Disagree (1)  4  16.0   

  Total: 25    Average Response: 3.64   s= 1.5  
 

 

 



 

Walla Walla Community College  

Under-Resourced College Student 
Survey  

Results Summary 

In the Classroom  
 

Glossary of Terms  

Relationships of mutual respect:  equitable interactions that form the building blocks of 

support systems, founded on the concept of recognizing and appreciating the individual 

Connectedness:  a sense of belonging 

Mental models:  visual instructional tools designed to help students understand and store 

abstract information, such as stories, metaphors, or analogies. 

Graphic organizers:  visual knowledge representation techniques such as mind mapping, 

concept mapping, and process mapping that can be used to help students understand 

abstractions and communicate ideas and concepts succinctly and clearly (MacEachren, 

1995; Hyerle, 1996). 

Knowledge surveys:  questions that span the breadth of a course and are posed at all levels 

of Bloom's Taxonomy (Bloom, Englehart, Furst, Hill, & Krathwohl, 1956)  

Question: I actively involve students in program design.  

  count 
percentage 

n = 28  
  

Always (5)  0  0.0     

Often (4)  7  25.0   

Sometimes (3)  13  46.42   

Rarely (2)  5  17.85   

Never (1)  3  10.71   

  Total: 28    Average Response: 2.85   s= 0.93  

 



Question: I directly teach the hidden rules of college and the work place to 

students.  

  count 
percentage 

n = 28  
  

Always (5)  1  3.57   

Often (4)  10  35.71   

Sometimes (3)  7  25.0   

Rarely (2)  9  32.14   

Never (1)  1  3.57   

  Total: 28    Average Response: 3.03   s= 1.0  

 

Question: When a student is experiencing difficulties, I work with the 

student to analyze his or her resources before choosing an intervention.  

  count 
percentage 

n = 28  
  

Always (5)  6  21.42   

Often (4)  15  53.57   

Sometimes (3)  5  17.85   

Rarely (2)  1  3.57   

Never (1)  1  3.57   

  Total: 28    Average Response: 3.85   s= 0.93  

 

Question: I implement strategies to create relationships of mutual respect.  

  count 
percentage 

n = 28  
  

Always (5)  10  35.71   

Often (4)  15  53.57   

Sometimes (3)  2  7.14   

Rarely (2)  0  0.0     

Never (1)  1  3.57   

  Total: 28    Average Response: 4.17   s= 0.86  

 

Question: I implement strategies to enhance student connectedness.  



  count 
percentage 

n = 28  
  

Always (5)  5  17.85   

Often (4)  18  64.28   

Sometimes (3)  4  14.28   

Rarely (2)  1  3.57   

Never (1)  0  0.0     

  Total: 28    Average Response: 3.96   s= 0.69  

 

Question: I require students to create their own mental models.  

  count 
percentage 

n = 28  
  

Always (5)  0  0.0     

Often (4)  5  17.85   

Sometimes (3)  15  53.57   

Rarely (2)  6  21.42   

Never (1)  2  7.14   

  Total: 28    Average Response: 2.82   s= 0.82  

 

Question: I implement aids such as graphic organizers and knowledge 

surveys when teaching abstract concepts.  

  count 
percentage 

n = 28  
  

Always (5)  2  7.14   

Often (4)  10  35.71   

Sometimes (3)  6  21.42   

Rarely (2)  6  21.42   

Never (1)  4  14.28   

  Total: 28    Average Response: 3.0   s= 1.22  

 

Question: I teach question-making skills to students, particularly those who 

are under-resourced.  

  count percentage   



n = 28  

Always (5)  2  7.14   

Often (4)  9  32.14   

Sometimes (3)  8  28.57   

Rarely (2)  6  21.42   

Never (1)  3  10.71   

  Total: 28    Average Response: 3.03   s= 1.14  

 

Question: I help students develop planning, organization, and time 

management skills.  

  count 
percentage 

n = 28  
  

Always (5)  5  17.85   

Often (4)  9  32.14   

Sometimes (3)  12  42.85   

Rarely (2)  2  7.14   

Never (1)  0  0.0     

  Total: 28    Average Response: 3.6   s= 0.88  

 

Question: Regardless of my discipline or position, I consider myself to be a 

teacher of reading and writing skills.  

  count 
percentage 

n = 28  
  

Always (5)  14  50.0   

Often (4)  4  14.28   

Sometimes (3)  6  21.42   

Rarely (2)  0  0.0     

Never (1)  4  14.28   

  Total: 28    Average Response: 3.85   s= 1.43  

 

Question: I directly teach the adult voice to students.  

  count 
percentage 

n = 28  
  



Always (5)  5  17.85   

Often (4)  13  46.42   

Sometimes (3)  4  14.28   

Rarely (2)  3  10.71   

Never (1)  3  10.71   

  Total: 28    Average Response: 3.5   s= 1.23  

 

Question: I use the adult voice when conferencing and negotiating with 

students and colleagues.  

  count 
percentage 

n = 28  
  

Always (5)  7  25.0   

Often (4)  13  46.42   

Sometimes (3)  4  14.28   

Rarely (2)  3  10.71   

Never (1)  1  3.57   

  Total: 28    Average Response: 3.78   s= 1.07  

 

Question: I view students as problem solvers.  

  count 
percentage 

n = 28  
  

Yes (5)  13  46.42   

To some degree (3)  14  50.0   

No (1)  0  0.0     

Don't know (0)  1  3.57   

  Total: 28    Average Response: 3.96   s= 1.0  

 

Question: My syllabi include activities designed to develop bridging social 

capital.  

  count 
percentage 

n = 28  
  

Yes (5)  4  14.28   

To some degree (3)  10  35.71   



No (1)  8  28.57   

Don't know (0)  6  21.42   

  Total: 28    Average Response: 2.63   s= 1.29  

 

Question: My syllabi include step sheets and planning backward activities.  

  count 
percentage 

n = 28  
  

Yes (5)  5  17.85   

To some degree (3)  4  14.28   

No (1)  13  46.42   

Don't know (0)  6  21.42   

  Total: 28    Average Response: 2.27   s= 1.5  
 

 

 

 

 

 

 

 

 

 

 

 

 

 



Walla Walla Community College  

Under-Resourced College Student 
Survey  

Results Summary 

Campus-wide  
 

Glossary of Terms  

Driving forces: the ultimate goals or forces of poverty, middle class, and wealth which shed 

light on differing definitions of success and how resources are used to realize those views of 

success. 

Mediation: helping to construct the child's world by selecting, ordering, emphasizing, and 

explaining the what, why, and how of selected stimuli (things, events) at the expense of 

other stimuli. 

Emotional intelligences: an ability to notice our true feelings, giving individuals greater 

certainty about their feelings, and a surer sense of how they really feel about personal 

decisions (Daniel Goleman, 1995) 

External resources: resources that are dependent almost exclusively upon people or 

circumstances outside of the control of the individual. 

Integrity: characteristics, attributes, and behaviors that include self-accountability, 

trustworthiness, trust of others, and recognition of the value of honesty. 

Spiritual Resource: belief in a higher being or purpose in life. The spiritual resource is 

believed to instill "hope," "optimism," and "values." 

Discourse patterns: how an individual gains access to language. Gee (1987) refers to 

"primary discourse" as the language a person first acquires and "secondary discourse" as the 

language necessary to function in the larger, or dominant, society. 

Adult voice: an internal voice of negotiation that is non-judgmental; it is a factual attitude 

of exchange that is free of negative nonverbal and asks questions as a way to obtain a 

consensus or compromise. 

Poverty Research Continuum: The extent of research conducted in multiple areas of 

poverty, including behaviors of the individual, human and social capital in the community, 

exploitation and political/economic structures.  

Question: Address the language resource in all courses, programs, and 

disciplines.  



  count 
percentage 

n = 28  
  

Yes (5)  8  28.57   

To some degree (3)  11  39.28   

No (1)  4  14.28   

Don't know (0)  5  17.85   

  Total: 28    Average Response: 3.34   s= 1.29  

 

Question: Enhance student connectedness.  

  count 
percentage 

n = 28  
  

Yes (5)  10  35.71   

To some degree (3)  16  57.14   

No (1)  0  0.0     

Don't know (0)  2  7.14   

  Total: 28    Average Response: 3.76   s= 0.95  

 

Question: Identify students whose achievement is lagging within the first 

four weeks. of class.  

  count 
percentage 

n = 28  
  

Yes (5)  21  75.0   

To some degree (3)  4  14.28   

No (1)  0  0.0     

Don't know (0)  3  10.71   

  Total: 28    Average Response: 4.67   s= 0.71  

 

Question: Guide under-resourced students through a process to explore 

their present circumstances.  

  count 
percentage 

n = 28  
  

Yes (5)  9  32.14   

To some degree (3)  12  42.85   



No (1)  1  3.57   

Don't know (0)  6  21.42   

  Total: 28    Average Response: 3.72   s= 1.02  

 

Question: Guide under-resourced students through a process to gain power 

and take responsibility.  

  count 
percentage 

n = 28  
  

Yes (5)  8  28.57   

To some degree (3)  13  46.42   

No (1)  2  7.14   

Don't know (0)  5  17.85   

  Total: 28    Average Response: 3.52   s= 1.12  

 

Question: Guide under-resourced students through a process to identify 

and enhance their own resources.  

  count 
percentage 

n = 28  
  

Yes (5)  9  32.14   

To some degree (3)  13  46.42   

No (1)  2  7.14   

Don't know (0)  4  14.28   

  Total: 28    Average Response: 3.58   s= 1.15  

 

Question: Address recurring patterns within the four causes of poverty.  

  count 
percentage 

n = 27  
  

Yes (0)  1  3.7   

To some degree (0)  10  37.03   

No (0)  3  11.11   

Don't know (0)  13  48.14   

 



Question: Promote student engagement for all students, including those 

with little or no free time.  

  count 
percentage 

n = 27  
  

Yes (5)  5  18.51   

To some degree (3)  12  44.44   

No (1)  2  7.4   

Don't know (0)  8  29.62   

  Total: 27    Average Response: 3.31   s= 1.0  

 

Question: Involve students from poverty in efforts to end poverty and build 

a sustainable community in the geographic area of campus.  

  count 
percentage 

n = 27  
  

Yes (5)  3  11.11   

To some degree (3)  8  29.62   

No (1)  5  18.51   

Don't know (0)  11  40.74   

  Total: 27    Average Response: 2.75   s= 1.09  

 

Question: Identify agencies in the community that address issues related to 

the four areas on the poverty research continuum.  

  count 
percentage 

n = 28  
  

Yes (5)  8  28.57   

To some degree (3)  8  28.57   

No (1)  0  0.0     

Don't know (0)  12  42.85   

  Total: 28    Average Response: 4.0   s= 0.77  

 

Question: Use a tool to assess the expectations, assumptions, and outcomes 

of partnership members.  

  count percentage   



n = 28  

Yes (0)  7  25.0   

To some degree (0)  6  21.42   

No (0)  3  10.71   

Don't know (0)  12  42.85   

 

Question: Use a tool to communicate with partnership members.  

  count 
percentage 

n = 28  
  

Yes (5)  8  28.57   

To some degree (3)  6  21.42   

No (1)  3  10.71   

Don't know (0)  11  39.28   

  Total: 28    Average Response: 3.58   s= 1.19  

 

Question: Use a model to guide the actions of collaborative effort groups 

(e.g., committees, work groups).  

  count 
percentage 

n = 28  
  

Yes (5)  7  25.0   

To some degree (3)  10  35.71   

No (1)  1  3.57   

Don't know (0)  10  35.71   

  Total: 28    Average Response: 3.66   s= 0.94  

 

Question: Use and share mental models (drawings, stories, analogies) to 

clarify the purpose, structure, and patterns of disciplines and 

curriculum/programs.  

  count 
percentage 

n = 27  
  

Yes (5)  5  18.51   

To some degree (3)  6  22.22   

No (1)  3  11.11   



Don't know (0)  13  48.14   

  Total: 27    Average Response: 3.28   s= 1.09  
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